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ABSTRACT 

This report examines how the National Council for 
Accreditation of Teacher Education (NCATE) process might be utilized 
in an institutional research format to bring about future formalized 
assessment and planning in undergraduate an^ graduate teacher 
education. With the focur^ on the recent NCAJE reaccreditation process 
at the University of Michigan's School of Education, this report 
first examines the accreditation process an institution undergoes in 
order to determine the quality of its programs, and second, develops 
a framework and rationale whereby the information compiled foT 
accrediting purposes can be further utilized by the institution to 
evaluate itself. The data contained in an NCATE sludy represent 
institutional information that can be analyzed further to serve as 
the basis for decision-making and for the evaluation of teachers. The 
objective of institutional research is to utilize data or mariage 
information so that it can be evaluated and used to plan 
institutional change. The differences, then, between accreditation 
and institutional research lie in the fact that accrediting 
institutions such as NCATE are mainly concerned with evaluating 
procedural data and comparing it with prescribed and established 
standards, whereas institutional research is a way of gathering data 
on the various components of an institution and then managing or 
analysing it in order to make a realistic design concerning the 
present or the future of the institution. NCATE hopes that the data 
accumulated through its accreditation process will in the future be 
used for institutional research and self-study^ (MM) 



:4c :9c :ie:9e :4c ********* :tc ****** ******* *:^3ic :9c :9c* ^ 

♦ Documents acquired by ERIC include many informal unpublished * 

♦ materia.'.s not available from other sources. ERIC makes every effort ♦ 

♦ to obtain the best copy available. Nevertheless, items of marginal ♦ 

♦ reproducibility are often encountered and this affects the quality ♦ 

♦ of the microfiche and hardcopy reproductions ERIC makes available ♦ 

♦ via the ERIC Document Reproduction Service (EDT^S) • EDRS is not ♦ 

♦ responsible for the quality of the original document. Reproductions 

♦ supplied by EDRS are the best that can be made from the original. ♦ 

***************************************** *****:tc ***************** ******* 



EKLC 



NCATE: A Study ccf the Accreditation Process 



by George Charles Newman 



us OEPABTMENT OF HEALTH. 
EOU^AT ION 4 WELFARE 
NATIONAHNSTITUTE OF 
EDUCATION 

THIS DOCU^^ENT HAS BEEN REPRO- 
DUCEO EXACTLY ;i S RECEIVED f RQfVS 
THE PERSON OR ORGANIZATION ORIGIN- 
ATiNGlT POINTS OP VIEW OR OPINIONS 
STATEn 00 riOT NECESSARILY REPRE- 
SENT OP PIC I AL NATIONAL INSTITUTE OP 
EDUCATION POSITION OR POLICY 



ERIC 



Xr\yr\o\fakcrr \ \l ^ r\l ^ Sep 5^ 1^1 <d 



NCATE: A Study of the Accreditation Process 



by George Ch;irle-> Nevvm;in 



»— * 



The purpose of ihi^ article is. first, lo cvaniine the accrcditii- 
I Htion process an institulii)n undergoes in order to determine ihe 
' quality of its programs and. second, lo develop a I'ranievv ork and 
rationale vvherehv the informjlion compiled for accreditini: pur- 
poses Can be further utilized hy the insDluiion lo evaluate itself. 
This report will focus on ihe recent NC A I H (National ( ouncil 
for Accredilalion of Teacher liducaiion) reacciediiaiion process 
at the School of Fducation. evaminmi: the dala vvhicli were 
collected and proposiniz ways in which !he> could be heller 
utilized by schools of educ; aon. 

What is accreditiny? Perhaps ihe mo si standard definilior. is 
that promoted hy William K.. Seidon. chairman of the National 
Commission on Aec red i ling: 

Accrediting is the process wherehs an organization or auency 
recognizes a college or universii> or a prograni of studv as 
having m.et certain p re-dele rmmcd qualifications or stan- 
dards.' 

Accreditation is therefore a nieih<^d of protecting ihe public by 
iceniifyint: quality insiitutions and helping lo mamiain .ind raise 
institutional standards. I^'ofessinnal schools depend lo a large 
extent on approv al by their national accrediiiny associiitions. tor 
graduates of pro<_:rains which are not naiionally accredited have a 
difficult lime secunng eniplov merit. I he accreditation niovo- 
meni in the United Stales has had a long and conilicl-ridden 
I Hhistory, but for all of its meriis ami dements, nongov ermnenial 
accreditation isaconlinuing process in the educational network. 

NCATE 

NCATE is a nonpaofit. ^eiiii-aiitonomous. v oUintary "profes- 
sional association '>r . . . professional accrediii ng aiicncy I w hich I 
exists to assure the public that a qiialiiv program to prepare a 
certain type ot professional person exists al an inslitiilion. It 
has been authorized by the National C oinniission on Accrediting 
to adopt standards and procedures tor accreditalii^n and to de- 
termine Ihe accreditation stains of institutionat programs, botli 
undergraduate and graduate, which prepare teachers and other 
school personnel. ' N('.\ I'E's functions iticlude the f'jNow ing: 

• Provides standards lor accreditation: 

• Requires insiitutional self-Ntuiiics: 

• Directs visiimg teams in on-campus evaluation of teacher 
education progr:uns: 

• Evaluates programs in the areas of cuiviculuni. faciiUy. 
students, restuuces. and product ev;dijation. and accredits 
those which meel miinmiini national standards: 

• Revievvs accredited programs everv ten >ears: 

• publishes :m AnniJ.i! I. Ml ol AccreducLl Insiitutions; 

• .Mainiains c:ianncls of coinmunicaiuMi for groups inieresied 
in teacher eiiuealiim.* 

NCATH operates through a council ot" 22 niembcis either- 
appointed or elecied Uom ihc live niajor teacher educairon units 
— the American Associaiuni olleges for f'eacfier h\iuLaiion . 
tht Council of Chief Stale Schoi^l ( )tncers. ifie National .Associ- 
ali!.m of Slate I^irec' rs of I eacher" bAhication and C erltticaiion . 
the National Commissiim on leucher' HdiKalion and Profes- 
sional Standards, and the Natiiuial Schov^l Ho.irds Association 
The council is responsible for evaluating leaclicr educaUi>n ac- 
cording iiuhe sian ' ■ slablished bv NCATl'. und all tnstitu- 

C h- ik \ twntini\ pt t'wnth- tht' tlirt'ttor ftf hhrtir\ -''ttilitt \tr\it cxunn' 
a \ ,i\t:int iit tin lit ('t>*!tU n It V \f Ci'lft ct' in //tintin'^-ti>/t Htm h, C \iiifi>rftiti . 
He o (//^<• «A't 1 tfniiultitf in tlw Ct ntt r for tfic Stitii\ w/ lh.:ht'r 

Eiint titiMti. Hi\ inlt'rt'\t in nn rt'JittifU'n hu\ pnn t-ti /m /'c iiM fi/l \ini *' 
Ctfliitn Ht \t Ci'Hf^'t' /^ cnrrfnih ffrifutrlni: ft>r »/ Wf\tt tn StrJfs iit - 
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tions with accredited teacher education programs and those who 
wish to apply for NCA'I E accreditation must abide by these 
standaids, 'I"he council repc^rts to a coordinating board vvhose 
membership is eoniposed of appointments tVom the five con- 
stituent organizations on the council: the coordinating board is 
responsible for the adoption of standards, the formulation of 
budgets, and the development of policies relating to accredita- 
tion.'' 

Two sets of standards are used by NCATE in the accredita- 
tion process — one for basic programs of teacher training and the 
other for advanced programs, Biisie programs are undergraduate 
teacher preparation programs: advanced programs include all 
those beyond the baccalaureate degree.** Any four-year or 
graduate institution is eligible for an accreditation evaluation by 
NCATE if it offers programs which prepare teachers or profes- 
sional school personnel. The institution must also be approved 
by its state depaament of education, accredited by the regional 
association in its area, and hav e graduated a sufUcient number of 
students so that NCATE can make a fair and adequate evalua- 
tion of the program. 

School of Education NCATE Accreditation, 1974 

NCATE reaccredits institutions and teacher education pro- 
grams every ten years: the School of Education's decision to 
seek reaccreditation was initiated in 1972. Al that , tiine.^ .he 
assistant de:m of instruction attended the annual mecttng- of 
NCATE to gather information on NCATE evaluation proce- 
dures. Shortly thereafter, the School established an NCATE 
Steering Committee for the purpose of ''advising, counseling, 
and assisting the development of the self-study document and the 
arrangements for the visiting team.**" 

A yearimda half before the NCATE visitation, the assistant 
dean of instruction attended a second NCATE meeting which 
deuli w ith orientation, clarillcation of the standards, and proce- 
dures for prepiinng the self-study. The School of Edijcation 
made a concerted effort lo involve as many faculty and adminis- 
trative siatTas possible in preparing the institutional self-study. 
A steering committee of five faculty menibers was appointed to 
assist the dean and his staff in coordinating the effort, and an 
administrative aide was employed lo gather and prepare the 
self-study V. ith the assistance of the assistant dean for reveaich. 
Approximately eight months prior to the NC A I E visit, a rough 
draft of the self-study was compleied and disiribuled to the 
facultv and staff for suggestions, additions, or corrections. Dur- 
ing the next four monihs a ilnal draft was \ ; c pared and subnutled 
to the chairman and uKMnhers of the N( .X IE v isiialion team. Six 
weeks before the site visii. the team cliaii man mct w ith School of 
Edueation adnimisiralors tor a biietlng of the evaluation proce- 
dures and review of ihe sclf-sludy." 

The NC.ATl' team v isitaiion to evaluate the teacher educatiim 
program oecurred in January. 1974. During the three-day evalua- 
tion, the NC.'X IH learn fuel and interviewed faculty, adminis- 
trators, staff, and undergraduaie and gratluate sluderUs. The 
visitation team, seiecied jointly by ihe L'niversiiy and NCA TE. 
was cvuuposed of ihirleen persons, besides reviewing the self- 
s:iKi> arul School of I'ducation personnel, the team interviewed 
facullv ;tnd admmistralors t'rom the C ollege of Liieraiure. Sci- 
ence, and the Arts: Sehool of .Music: School of .Architecture and 
IX'sign: Kackhaai C iiadiiaie School: and ihe central adminisira- 
iKui. I he tinal evaluation was w ritten as a reaction report, and 
favoialtlc 'ecv^gnition of the (cacher training program was acted 
upon bv the NC .X'i !•. council in the spring of 1974. 

f% Continued on pu^e 26 
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Ttit Sclf-Studv 

NCATE slandards. as presented in ihe "Ciuidc for I^repannu 
the Insiiiuiional Keporl.'"' are intended \o help an inslHuui>n 
organize and documeni ils teacher training pri>i:rams fairly aiuf 
accuralely. An insliluiii)n is alIo\st!d, houe\ei, to vary it^ data 
colleciion and is encouraued to iiicUide additional inlbrmation 
directly rehited to the ev;duatii>n of its teacher eiiucation pro- 
grams, which are separated in the institutional self-study into 
undergraduate and iiraduaie sections. The NCA'I'F. Hvaluation 
Board, responsible for developing the Guide, requests that in- 
stitutions divide the report into sections and chapters hut in a 
manner that includes the appropriate information hich an 
NCATH visiiinu team member can easily tlnd, understand, and 
evaluate. Institutions are encouraj:ed to include an appropriate 
amount of analyrieal data ct>ncernini: students, iiraJuates, pro- 
grams, resources, and faculty l\>r comparalise purposes and for 
general monitorinu reasons. NC ATE is interested in the quality 
of teacher education proizrams: its intention is not to look for 
specific inadequacies but to encouraiie institutions to describe 
the characteristics of their programs using the standards as guide- 
lines. 

For both undergraduate and graduate programs NCATE's 
standards are concerned with five major areas — curriculum: 
faculty: students: resources and facilities: and evaluation, pro- 
gram review, and planning. The important .sections in the area of 
curriculum deal v\ith teaching and learning theory, laboratory 
and clinical experience, and coordination i>f basic programs. In 
the area of ^acully. the competence and utilization of faculty and 
faculty involvement vsith schools are crucial. Fh** important 
parts of the section on students are the counseling and adv ising 
for students in basic and advanced programs and student partici- 
pation in program evaluation and development. In the area of 
resources. libr:iry and physical facilities are important. Evalua- 
tion of graduates, use of evaluation results to improve basic and 
advanced programs, and long-range planning are signitlcani as- 
pects of the section on evaluation, program review, and plan- 
ning. 

The NCATE Reaction 

The NCATE team visits the institution to determine whether 
or not it "has reported accurately about itself for the . . . evalua- 
tion."''" In ils evaluatit>n of a teacher education proizrcwn. the 
team looks for two types of reporting errors — errors of omission 
and of presentation. There are specilic steps vvhicb the visiting 
team must follow in evaluating both underiiraduaie and graduate 
progra.ms in order to assure fairness and completeness in ft>rming 
a total evaluation: It must chu ily tfie scope of the accreditation 
visits identity the programs "ineligible** for evitluation. and as- 
sess the institutional self-study. Each team member is responsi- 
ble for evaluating particular program units and presentini: his 
findings to the chairman of the team, who cooi dinates the v isita- 
tion. 

This information is presenteil to the instiiutit>n in a critique or 
reaction rept>rt vshich discusses the untleriziatluate ami tiraduate 
programs separately. I he NC. AI i: reaction ft>cuses on leader- 
ship dynamics: sense of purpose and direction: vitalitv ami 
creativity of faculty and student hotly: comnatnient \o quality 
teacher education: and curriculum ft>rniaiion. • ' NCATF- is 
mainly concerned with the follovsmg qualities in advanced pro- 
grams: 

1, General characteristics of the graduate effort at the institu- 
tion. 

2, Specific characteristics, defined by several standards as 
these relate to the intlividual program. 

3, Evidence that (he insiitutit>n is evaluating the competence 
of its product and is using evaluatit>n results in *"iiriher 
conceptualizing ils pri>gram t>fferings.'- 

The 1974 NCATE evaluation of the Schot>l t>f Education isft)r 
the most pan quite favorable, and the Schv)t>l has been fully 

er|c 



granted reaccieditation for teacher education programs in both 
the basic and advanced tiivisions. The rating scales utilized were 
collectivelv interpreted for the undergraduate program to be 
adequate if not excellent (2 percent of the }5i) responses were 
bek>w atletiuate); l\)r the graduate pri>grani V.s percent of the 
ratings v^ ere adequate, vs ith 2/.^ of the ratings "good" or "excel- 
lent.** The general consensus of the NC A I E team was that The 
University of Michigan is effective in teacher education pro- 
grams antl in most respects superior to nianv other ins(it»iiions. 
This does uol mean that the School t>f Education vv;!-, jjdged 
completely adequate sviihout areas which need to be clarified and 
improved: the NCA I'E reaction points out several critical issues 
(strengths and weaknesses) for the institution tostudy fuaher. In 
terms of undergraduate preparation, the follow ing areas were 
emphasized in the critique: 

1. Lack of effective communication and coordination be- 
tween the School of Education and other divisit>ns and 
depaaments of the University. 

2. Lack of clear input by students in the School's decision- 
making process. 

3. Lack of follow-up or implementation of the data on recent 
undergraduate characteristics which are contained in the 
alumni study, 

4. Lack of sufficient supervisory personnel in practicum and 
student-teachinj: programs. 

5. Inadequate counselini' or student involvement with faculty 
in advising. 

6. Heavy load imposed on some faculty.'"' 

With regard to the graduate programs, the NCATE reaction 
report focused on the follovs ing: 

1. Lack of sufficient information or of an attempt to gather 
information on graduate program characteristics. 

2. Hcavv load on some faculty, hindering their full develop- 
ment. 

3. No follow-up of graduates of graduate programs in terms of 
the type of employment they are seeking and are able to 
secure or in terms f Job mobility. 

4. Need for better distinction between Ph.D. and the few 
Ed.S. programs. 

5. Need for more service-oriented programs in the school 
personnel field. 

6. Questionable existence of specialist and .sixth-year pro- 
grams. 

7. Lack of sufficient financial support to enact many new 
programs as well as to upgrade existing areas of concern. 

S. Some graduate areas need more faculty." 

The preceding synopsis of thv NCAT E team evaluation is 
general; niuch of it can be exiiapolaled from the data presented in 
the School's institutional self-study. Many of the issues were 
known to Ihe School ( staff and faculty) lorn: before the NCATE 
critique. The value of such a reaction report, fiovveser. lies in the 
fact that it has been documented by an objectiv e, unbiased body 
which represents teacher education nationally. 

SUMMARY 

Program evaluation and k>ng-range planning are becoming a 
part of higher education decision making. Gone is the prt>cess 
whereby persons (faculty or administrators) made decisions by 
traditit>n and prenionititm. Higher education experts are turning 
instead to new. st>phisticated management techniques to obtain 
the necessary inft^rniatitm ft>r decision making. The intorniaiion 
collected by a school prtnides a rationale for existing programs 
and a representation of prt>gram characteristics for NC.A TH 
approval and accreditation purposes. Paul Dressell states as 
follows: 

The adjective comprehensive is sometimes conjoined with 
self-study lo imply all-inclusive examination t>f the total t>pera- 
- tions. programs, and gt)als of an institution. Such an extensive 



oflbrl may he .i pivliulc to pl;iiininii (ir ;» syniun in for it. h nuiv 
« be iinderUtken as a revji)ircnicn( lor ace retln.itii>n or a maior 
foiindalion eraiU. hen the eoal is ihe allammcni or preserva- 
tion of aecredilalion or ihe all.sinnicnt (>t a i^rant. success in 
allaininu ihe eoal loo often is the sii:n.il for tllinu anJ foiucltinu 
Ihe self-suuly. In holh eirciinisiances, ihe stiul\ is done under 
pressure anvl nia> he aimed more at altaininu ifie immediate 
uoal than at slud> iny ihe insiiuilion in an> fundamental \\a>". 
Hven so. a successful eomprehensi\ e sclf-suid\ is iruly a 
major etlori in data colleelion. assessment of sHeiiLilhs and 
weaknesses, reexamination of iioaK. and deiaded analysis of 
present and ncedevl resources.' • 
Tho informali(>n C(>llecied in a scliool's insiiiiituwial sclf-siudy 
represents quaniitaii\ e data which can he uiili/ed h\ the school 
to reassess iis present proiiranis .md lo plan for ihe future. The 
School of Fducalion's self-siudy should serve as a primary 
source tor ihe School lo examine its philosophy of leachini:, 
research, and service. 

By ihe follow ini: processes an NC A'I'P self-snui>. reaction 
report, and entire accrcdiiinii process can be further uiili/ed hy 
schools of educaiu>n coiiiparahle in si/e and intlucnce lo the 
U-M School of Hducalion. I hese processes are a loijical basis for 
examining program chaiacieristics of hoih iin<.leri:iaduale and 
graduate eilucalion. pixn idini! 4I means of id enti Ileal ion in terms 
of sludenl, faculty, and .idminisii ation characteristics, and de- 
vclopini: new oryani^alional siriiclures or idenlifyini! new fund- 
ing priorities. 

1. Dccf.\i(fn nuiki/iw hy fiiinliv tind mhiiinistrntion: 

A. The self-siud> c;ui be unCvI lor evaluation of present i^oals 
and phihisophy hy a school of education, l-or example, the L'-.\I 
School of nducalion ts in ihe princess i>r l eassessmi: its graduate 
programs. Dala ciuit.uned in ihc NC A 1 f:. repon mi->:ht provide a 
commiilee v\ilh quaniiiali\e and uua!ilati\e inl'oimaiion pertain- 
ine lo graduate teacher education, such as f.icu!t\ firofiies. pro- 
gram characterisiics. adfiiissions i.'iiteiia, jjraduate placement, 
and success factors. This information u ouUi he uselul in compar- 
ing Michi^ian graduate prN)L:ra[iis in teacher education to compar- 
able pri>grams in other aniversines. 

B. I he data can he fu riher anal y/e<.l in Urms ol ciirrenl issues 
facing teacher liainim: programs. \t present, the purpose and 
objeeiives of compctenc> -based cdu'.:alu>n models are hoing 
evaluated in schv>o|s of educaruMi man> i>f wiii.rh are concL-rned 
about current leachci" Mipplv ami jemami and (MDjccuons of the 
future. An NC A l l: scll-siiij\ n^uid provide a Nlarnni; pi>ini 
from which 10 anal\./e a selu>prs fioLiram components m terms 
of competency -based model-, aiu; 10 i!nL!erN!and belter ifie pre- 
sent process \ov li. nmnu tmdergradti.iies. 

C. A managenieni inti'rm.ttion system (MIS) eonid he ile- 
velopcd to analyze faculty and siiideiU ideas and nceiis in terms 
of teacher prepar.idon. I oi exainpic. a quesiionnaiic could he 
distributed to graduates ot ?fie las; ten \.cais. usinu liic NC .ATH 
self-siuily .IS a basis from which lo constrnel the iiisiiumenl and 
analyze the responses. 

D. "The sc!t-siudy aiui acci ediialii>n crdiquc can he compared 
with similar elfi>iis in i>lficr ilcpaiimcnis .uul ^ch<M>|s wiiliin the 
university .is well as \Mih mlici insiiiiit;ons. "1 Iil se comparisons 
wciiild proviile an opp >rti nity u> assess hov\. i^t.her depai inients 
or schools have prepared lor accrcditalion and oiler a means oi' 
comparing ukIiv idual proLirams, goals, and i)hjcc ti^ Cs in lei ms of 
ie;icher educ.ili(>n. 

H. Fach ilivismn and deparimeni not included in an NC A I K 
evahiatiiMi couM be askcil to respond \o tfie sell-siudy and the 
accreditaliiin process. Since many students and faculty in 
graduate programs in soine sehottis of education ai not as- 
sociafcil with an NC.\ I [• 'accicJitcd pri>granK ihis kind of as- 
sessment might be v.duable in providing ncv\. insiiihis. 

II. i'tu ilftafifii! fn}pn)\ ('(i cimimttnn uttnns: 

A. C'ominiirees already in existence, such as the Task borce 



on Innovation in Teacher Hducation at the School of Education, 
could he Used as a vefiicic lo coordinate NC .AT't data and 
program and faculty responses in order lo facilitate pi)ssible 
changes m teacher education. 

B. Committees vv iih broad representation from all areas of the 
university community . such as the U-M .AlbUniversiiy Commit- 
tee on Teacher Kducatioix, and C'enitlcaiion. could meet more 
regularly to discuss teacher education and subject preparation 
for teacher education in relation to the NC.A'I L process, in the 
future it may become imperative for schoc>ls of education to 
develop broader Com municalion links with various areas ol' their 
universities to assist in the screening of students, the develop- 
ment of new programs, and the ii)inl appointment of faculty. 
Such a network could utilize data in the self-study lo assess the 
present and plan for ifie future. 

C. New ways of reorganizing the present structure of teacher 
education — at all levels from administrators to program chair- 
men and in terms of pivigram and faculty review — might be 
considered after an assessment of the NCaTE data. 

D. A self-study can he used for public relations purposes 
because it provides comprehensive descriptions of both pri>gram 
and faculty and student characterisiics: much i)f this information 
is not available in other public statements or reports published by 
schools of education. 

The objective of institutional research is to utilize data or 
manage information so that it can be evaluated and utilized to 
plan institutional change. The data contained in an NCAI H 
self-study represent institutional infiirmation which can be 
analyzed fun her to serve as the basis for decision making. The 
dii'ference between acered nation and institutional research lies 
in the fact that accrediting insiiiuiions ^uch as NC.ATE are 
mainly concerned with evaluating procedural data and compar- 
i ng it with prescribed and establishcil standards, whereas insniu- 
lional research is a way of gathering data on tfie v arious compo- 
nents of an institution and then either managing organizi ng or 
analyzing them in order to make a realistic decision concerning 
the present or future of the institution, I n slit uiional research can 
take the form of highly sc>phisticaied and analytical management 
information systems. Teacher evaluation has generally escaped 
the analysis employed hy institutional research, but this report 
has examined how the NC'ATE process might be utilized in an 
institutional research format to bring a.boui ftJiure formalized 
assessment and planning in u ndergraduate and graduate teacher 
education. 
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